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ABSTRACT 

In spring 1986, a study was conducted at the 
Community College of Philadelphia (CCP) to determine to what extent 
students had achieved or were achieving their goals concerning 
transfer, career preparation, basic skills, self-concept, economic 
betterment, communication skills, personal growth, commitment to 
lifelong learning, and/or interpersonal skills. Survey instruments 
were coskpleted in randomly selected classes by 1,368 CCP students. 
Study findings included the following: (1) 77.3% of the sophomore 
respondents and 63.3% of the freshmen respondents planned to earn a 
CCP degree; (2) 71.4% of the freshmen and 65.1% of the sophomores 
planned to transfer to another college immediately after leaving CCP; 
(3) the goals ranked most important by freshmen were "develop career 
goals," "discover jobs," "transfer courses," and "prepare for a new 
job," while sophomores ranked "prepare for continued growth after 
college" highest, followed by "prepare £or a new job," "discover 
jobs," and "develop career goals"; (4) sophomores reported greater 
gains uoward goal achievement than freshmen in 18 of the 23 goal 
areas studied; and (5) the goals on which freshmen reported greatest 
progress were "transfer courses," "communication skills," and 
"develop interpersonal skills," while the sophomores reported 
greatest progress in "transfer courses," "meet new, interesting 
people," and "communication SKills." An analysis of research findings 
by race and program of study is attached. (UCM) 
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Students have many and diverse expectations of how they will 
benefit from their CCP enrollment. They hold traditional 
expectationo related to transfer and career outcomea, aa well as 
expectations related to personal and social attributes such as 
improving their socio-economic status, developing a better 
understanding of themselves, and increasing their self confidence 
or interpersonal skills. 

Freshmen and sophomore students do net differ greatly in 
terms of their expectations. Large numbers of both groups are 
interested in preparing for new Jobs and continued personal 
growth after College. Transfer goals, developing career goals, 
and an openness to new ideas are of lesser importance to 
sophomores than freshmen. 

The fit between student expectations for themselves and 
institutional expectations for students needs to be examined. 
Student expectation for growth in some areas may be unrealistic 
in light of the range of experiences they will likely have while 
enrolled at CCP. If student objectives are considered to be 
reasonable, then the assessment of progress toward the 
achievement of these goals provides a direct measure of 
institutional effectiveness. 

Students reported greatest progress in preparation for 
transfer, developing communication skills, meeting interesting 
people, developing interpersonal skills, setting career goals, 
developing an openness to new ideas, and having a better 
understanding of themselves. 
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Analysis of differences in achievement patterns associated 
with freshmen and sophomore students indicates there are 
substantial and diverse benefits accrued by students through 
their continued enrollment at CCP. Sophomores report 
considerably more progress in most of the areas explored in this 
study. Areas of greatest growth are socio-economic status 
betterment, improving their chances for a raise or promotion, 
development of clearer career goals, preparing for transfer and 
development of self confidence. 

Several areas did not fit this cumulative student growth 
pattern. They include interpersonal skills development, 
participation in community activities, intellectual curiosity, 
dev«lopment of oral and written skills, and the ability to 
critically evaluate ideas. Many of these areas represent skills 
that have been defined as institutional objectives in documents 
such as the General Education Goals and Mission Statement. Given 
the importance attached to these abilities. It appears to be 
important -hat assessments of programmatic and course content be 
undertaken to determine if effective mechanisms for this type of 
student growth are available to students. 

Students are generally satisfied with their CCP experiences. 
Academic factors, such as the quality of instruction and 
•vailability of instructors, received highest ratings, while 
student activities and «dmiwsion/regi stratlor. procedures were 
viewed less favorably by respondents. 

An important response pattern to emerge from student service 
rating Information is the overwhelming frequency of freshmen 
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ratings that exceed sophomore ratings. This may be viewed as 
evidence that the College provides support services more 
effectively for freshmen than sophomores. In addition to 
providing sophomores with the opportunities they need to 
•uccessfully achieve their goals, changing the focus of services 
to better meet the needs of sophomore students may have a 
positive Impact on College-wide retention. 

In some cases, patterns of student service usage and student 
goal expectations are not consistent. For example, given tfte 
high-student Interest In many Job-related goals, the level of 
student usage of career planning and career counseling appears 
low. Likewise, the low level of Involvement In student 
activities and recreational programs Is not consistent with the 
level of student social goal expectations. 

It would be helpful for the College to become more proactive 
In providing students with suggested strategies for achieving 
their Individualised objectives. Appropriate student services 
would be Included among these suggested strategies. 

The results of this study will be broken down by program and 
demographic sub-populations. These analyses will be distributed 
separately at a later date. 



SPRING 1986 CURRENT STUDENT ASSESSMENT 
OP COAL PROGRESS AND INSTITUTIONAL EPPECTIVENESS 

In recent years; many colleges have started evaluating a 
broader range of student outcomes. This mote Inclusive approach 
to studying student gains has come about for a variety of 
reasons, the most notable being demands from external sources for 
accountability In higher education, accountability based on 
objective measurement student outcomes (Ewell, 1985). 

When left to their own resources, external agencies have 
relied. In large part, on traditional measures of Institutional 
effectiveness such as graduation, transfer and Job placement 
rates. Much of the appeal of these figures Is the ease with 
which they can be collected and the similarity of definition 
across schools, thereby expediting Inter-lnstltutlonal 
comparl sons. 

The flaw In this assessment approach Is Its narrow focus, 
both In terms of breadth of outcomes and the sources of 
educational expectations. One of the underlying assumptions in 
using graduation rates as an assessment indicator is the short- 
sighted notion that all students are degree oriented. Ignoring 
student degree Intentions is a serious omission, especially in 
light of past institutional research at CCP which indicates that 
a sirable percentage of entering students are not interested in 
earning a degree. Similar patterns have been reported by other 
schools including Brookdale Community College where only SOX of 
recent entering credi t • st udent s enrolled to earn an Associate 
Degree (Flgenbaum, 1982). 



In addition to disregarding student degree Intentions, 
focusing solely on traditional indicators Ignores a variety of 
other measures of academic achievement and other types of student 
growth auch as personal and social skills. Many times these 
other dimensions of student growth are viewed by the student as 
being important educational objectives. Theophi 1 ide s, et al. 
(1984) gathered information regarding student educational plans 
from students at a variety of collegea and universities. In 
summary, their research Indicated that the educational goal most 
extensively endorsed by freshmen students upon entering college 
was either that of a basic general education and appreciation of 
ideas, or that of vocational training and the development of 
career-related skills and techniques. Ranking a close third, 
however, was the ability to get along wi-.. different kinds of 
people and the enhancement of other interpersonal skills. 

Assessments of student outcomes have reported significant 
gains in many sreas of non-cognitive development. For example, a 
large percentage (h9.UX) of the University of Maryland graduates 
reported making significant progress in the area of self- 
confidence, self-reliance, interpersonal and life skills and 
independence (1983). 

Reaearch of this ty^e clearly supports the notion that 
reliable atudies of educational effectiveness need to consider 
•tudent expectatlona aa well aa inatitu^ tonal expectationa. This 
•tudy was dealgned to meaaure inati tutlonal ef f ectlveneaa from 
the stodent'a perspective. It examined student academic, 
peraonal and social fexpectationa and attempted to determine In 
which of theae areaa atudent growth did occur. 



The data for this study were fro. a Current ftudent Survey 
•indertaken during the Spring 1986 seaester'. The Office of 
Institutional Research will also release a aeries of In-Brief 
Reports based on this survey. This report, the first 1 the 
series, contains details about the saaple and queationnaire as 
well as an overall analysis of survey reaults. Forthcoming 
Current Student Survey In-Rriefs will not repeat the 
■ethodological details described below. Succeaaive In-Briefs 
•ill contain aurvey reaults for varioua student aub-population«, 
•uch as General Studies Progra. and special project students. It 
will therefore be beneficial to keep successive reports with this 
initial docunent. 
Inatruaentatlon 

The objective of this survey was to aupple.ent in st i tut ionai 
information based on standard student outcomes with effectiveness 
indicators that were measured from a atudent perapectivt. This 
was accomplished by designing a aurvey questionnaire that listed 
23 potential student educational objectives. These objectives 
were compiled from questionnaires that bad been used by others in 
similar reoearch. Items included dealt with goals in the 
following areas: transfer, career preparation, baaic akills. 
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A companion aurvey of former atudents (fraduate and non- 
r«turnera) waa undertaken during Summer 1986, thereby orovidina 
full-range of student perspective*. proviaing 
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self-coocept 

t"^. econoolc betterment, connunication skills, personal 
frowth. Commit 

■icaent to lifelong learning and interpersonal skills. 

•it* were asked to pick the objectives that were 

laportant to m. 

chea at the tiae of the survey and to indicate the 

.objective* fv . ^ 

•^ney had achieved or were achieving at CCP. 

Order to better understand the relationship between 

•ta4cat Ottte«« j 

^oues and the educational milieu that is conducive for 

•Ca4cat froitrK 

"tn, students were also asked to evaluate a variety of 

laatltatlon.i - 

"■1 processes related to sdmlssion, registration, 

•chcdallnt mA * , 

•» aavising, instruction, counseling and student 

activities rt. 

• The survey took about 20 ainutes to complete. 

Sa«»la 

^« Survey was conducted on campus during the Spring 1986 

•♦■••ter. . 

*t was distributed through classes that had been 

raadoaly sel-^» j 

*«cie<j. instiuctors were requested to distribute the 

cover letter 

and questionnaire to students who, in turn, were 

rc^aesced to 

return completed surveys to either the instructor or 

the lB«tltar<« 1 . 

•^ational Research Office. 

Usable 

questlonnal«-es numbered 1368, approximately i:.52 of 
the oa—caafkii. 

student body st that tiae. A brief profile of the 
••rv.y.d .tudents follows: 

'^o-thlrds (66. OX) of the sample were woaen, one-fourth 
"•^s aen and eight percent (8X) did not report this 
l«ot«atlon. 
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- Forty-two percent (42.42) of the sample were Black, 
slightly fewer (36*82) were White. There was a small 
percentage of Asian (4.9%) and Hispanic (2.12) students. 
A fairly large percentage (13.92) of the respondents did 
not report this Information. 
The median age of respondents was 24. 

Approximately 572 of the respondents were attending part- 
time during the Spring semester and 432 were full-time 
enrollee s« 

- One quarter of the sample were enrolled in General 
Studie s. 

Oaf Analysis 

The questionnaire designed for this study was based on the 
widely held belief among the student ou^ccme research community 
that students are a reliable judge of their own progress. 
Student self-ratings of gains in 23 potential growth areas were 
the units of analysis. 

Prior to analysis, the sample was dichotomized Into freshmen 
(students who had earned fewer than 25 CCP credit hours as of 
Spring 1C86) and sophomores (students with 25 or more hours). 
This analytic approach helped to understand the Importance 
students attach to a number of educatloral goals upon entering 
college and how these perceptions change during succeeding 
college years* 

It also helped to understand student growth from a value 
added perspective. Comparisons of freshmen and sophomore 
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reported gains can assist in the analysis of growth over time and 
aid in the Identification of areas of institutional effectiveness 
and ineffectiveness. Goat areas of great importance to students 
where little growth is reported nay need to be targeted in the 
design of instructional programs and related support services. 
Degree Coals mud Poat-CCP Flans 

Student responses ro inquiries concerning their degree 
intentions and immediate post-CCP plans appear in Tables 1 and 2. 

Table 1 
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The degree intention data indicates that sophoaores are more 
degree-oriented and exhibit lower-levels of degree uncertainty 
than freshmen. More than three-quarters (77. 3X) of the 
sophomores planned to earn a CC.> degree, compared to 63.3* of the 
freshmen. Fewer sophomores were uncertain about degree 
intentions. 



Table 2 
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Multiple responses are possible, therefore group percentages 
will be larger than 
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Most of the surveyed freshmei. (71.«j:) and sophomores (65. IX) 
planned to transfer to another college immediately after leaving 
CCP (Table 2). Career-oriented plans such as changing or finding 
a job were more important for sophomores. The percentage of 

homores with no immediate plans was nearly half that of 
-rtshnen, reinforcing the poinc that clearer goal focus is 
associated with studr.nts who attain sophomore status. Transfer 
students tend to enroll at CCP for shorter periods of time than 
do students who have other types of immediate post-CCP plans. 
This may suggest the need to examine the retention strategies 
ained at transfer students. 

Students are heterogeneous with regard to their immediate 
post-CCP plans. In order to effectively prepare them to 
accomplish their individual goals, the institution will need to 
be responsive to a diversity of student needs. For example, over 
half (53Z) of the freshmen in Bu si ne ss- rel a t ed programs and P8X 

of the freshmen in the Technology and Human Career Services 
2 

programs were interested in eventually transferring. Likewise, 
27% of the students in General Studies and 162 of the students in 
all other College transfer programs^ planned to get a Job right 
after CCP. 



Transfer curricula include Journalism, Art, Music, Pre- 
Educatlon, Engineering Science, Associate in Science, Associate 
in Art. 

Technology and Human Career Services Include Early 
Childhood Education, Interpreter's Education, Electronic 
Engineering, Architectural Technology, Construction Technology. 
Automotive Technology, Mental Health Social Service, Public 
Management, Social SeYvlce Technology, Justice, Fire Science, 
Chen Technology. 



11 



These data, which reflect stated student intentions, are 
consistent with other Institutional Research outcome studies that 
Indicate large numbers of career program students enroll at a 
transfer institution after CCP. Students in all programs require 
academic experiences and guidance and support services that are 
responsive to students with both transfer and career objectives. 

Student Goalc 

Current Expectations 

Figure 1, which appears in Appendix A, contains detailed 
data on f re shmen/ sophomore goals that were Important to the 
respondents at the time of the survey. These goals can be viewed 
as expected areas of institutional effectiveness. Several 
observations can be made about this data. A fairly large 
percentage of students were interested in most of the goals. 
With few exceptions, student interest tn specific goals clustered 
between 30 and 60S;. The most notable exceptions were GED 
aspirants and students with an expectation of strengthening basic 
skills, both of which were represented by low-student Interest. 
While it seems reasonable that few students would have a GED 
Interest, the low-interest in basic skills, especially among 
freshmen, is surprising. This nay be reflective of data 
collection procedures which may have excluded students with lower 
basic skills abilities or it may indicate inappropriate student 
perceptions of abilities. 

In general, f re shmen/ sophomore patterns are more aimilar 
than dissimilar. Among the 23 listed items, only five (21. 7X) 
were significantly different across student groups. The largest 
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differences between freshmen and sophomores was the percentage of 
students with immediate transfer goals and the goal of developing 
clearer career plans. Freshmen were consideiably more 
interested in these goals than sophomores. Table 3 contains 
freshmen and sophomore responses rank ordered by importance. The 
first nine items listed under both freshmen and sophomore columns 
are identical, although ordered slightly differently by the two 
groups. 

Table 3 

Bank Ordered Top Ten Freshaen and Sopbo«^ore Enrollment Coals 



Fre shmen 



Rank 



Sophomore s 



Develop career goals ] 

Discover jobs 2 

Transfer courses 3 

Prepare for new job 4 

Prepare for continued 5 
growth after college 

Self confidence 6 

Socio-economic be t terraen t 7 

Develop better understanding 8 
of self 

Develop self reliance ^ 9 

Develop ability to critical- !0 
ly evaluate ideas 



Prepare for continued 
growth after college 

Prepare for new Job 

Di scover Jobs 

Develop career goals 

Transfer courses 



Develop better under- 
standing of self 

Develop self reliance 

Socio-economic better- 
ment 

Self conf idence 

Develop i nter per sonal 
skills 



Freshmen and sophomore institutional effectiveness 

expecrttions constitute a balanced blend of academic, personal, 

social and economic expectations. Traditional student outcomes 

related to transfer and career opportunities are highly important 

to both atudent groups, as are less conventional personal goals. 
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As a /jroup, sophomores indicated fev/er goals were currently 
important to them than freshmen. This may be due, in part, to 
the greater likelihood of goal achievement among sophomores. 
Sophomore -esponres were slightly greater than freshmen in only 
six cases: improving chances for a raise or promotion, developing 
■elf reliance, developing oral and written communication skills, 
develop a better understanding of self, develop inf^rper sonal 
skills, and preparation for continued growth. 

In general, sophomores have fewer goalc than freshmer; 

however, considerable student interest In most goal areas 

persists tnrough sophomore status. 

Coal Actaie^eaent 

In addition to indicating current goal interests, students 

were asked to evaluate their progress toward achieving each of 

th«? 23 goals. 

Analysis of f re shmen/ sophomore responses, which appear In 
Figure 7. (Appenrfix A), will help to understand which of these 
goals represent areas of greatest student gains and therefore 
greatest institutional effectiveness as measured from the 
student's perspective. To this end, Figure 2 information was • 
rearrsnged and appears in Tables k and 5. 

Sophomores report greater gains in 18 (78. 3X) of the 23 goal 
areas included in the study. Eleven (48X) of these 
freshmen/sophomore gain differences were significant and appear 
In order of magnitude In Table k. 
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TABLE 4 

Goals on Which Sophoaores EcspoDded Significant! j Greater 

Achieveaent Than Freahmen 

Goa_l , Ranked Difference 



Improve aoclo-econoal c status ] 

Improve chances of raise or promotion 2 

Develop clearer Ideas of career goals 3 

Transfer courses 4 

Meet new and Interesting people 5 

Develop self confidence 6 

Reduce dependence on others 7 

Develop openness to new Ideas g 

Improve my job skills 9 

Prepare for a new job 10 

Study new and different subjects 11 



Students reported benefits from continued CCP enrollment In 
a variety of ways. Sophomores reported significantly more 
achievement than freshmen over a broad range of goals, Including 
traditional student objectives related to transfer and career 
e:.pect atlons, economic betterment, social and personal goals. 

The ten goals characterized by greatest growth for both 
freshmen and sophomore s appear In Table 5. 



TABLE 5 

Goals on Vhlch Frtahmen and Sophomores Reported Greatest Progress 



Freshmen 



Transfer courses 
Communication skill s 

Develop Interpersonal skills 



Rank 
1 
2 



15 
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Sophomores 



Transfer courses 

Meet new, interesting 
people 

Communication pkllls 



Meet new, Interesting people 



Develop openness to new 
Ideas 



Develop better understanding 
of self 



5 



Develop career goals 



Develop Intellectual curiosity 



6 



Develop Interper sonal 
skill s 



Becone self reliant 



7 



Develop better under- 
standing of self 
Become self reliant 



Develop openness to new 
Idea s 



8 



Prepare for continued growth 

Develop ability to critically 
evaluate Ideas 



10 



9 



Develop Intellectual 
curiosity 



Develop self confidence 



This data, combined with that In Table 4, provides 
indications of Institutional ef f ectlven-: ss In a multitude of 
areas related to transfer, career, personal and social skills. 

Patterns of responses also provide clues about areas in 
which the College Is less effective in meeting student 
expectations. Student gains in the areas of Interpersonal skills 
development, active participation in community activities, and 
development of Intellectual curiosity appeared to have occurred 
during freshmen years and leveled off to a no growth situation 
during sophomore enrollment. Even more troublesome were 
freahmen/ sophomore achievement patterns related to the 
development of oral/written skills and the ability to critically 
evaluate ideas. Freshmen reported slightly higher levels of 
achievement thsn sophomores in these areas. These skills 
represent Institutional expectations that have been identified 
among the general education goals. The results from this survey 
suggest the need for an instiCutiopal review of the extent to 
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which the learning experiences provided to sophomore students are 
failing to address these areas. For example, the response^ may 
Indicate that sophomore students, no longer enrolling in English 
courses, perceived that they were not continuing to develop their 
writing skills. There may not be enough advanced learning 
opportunities for sophomores at the College. 

Student Eaiperienceg 

Students were asked to rate 21 services or procedures they 
■ay have experienced while at CCP. All 21 items were worded 
positively and had an associated 4-polnt sca^.. ranging from 
strongly agree to strongly disagree. A summary of students 
responses appears in Figure 3 (See Appendix A). 

Generally, students feel CCP services are effectively 
provided. Only one of the 21 items, being Involved in campus 
activities (#19), had an average student rating that fell to the 
negative side of the scale. Several other items were rated less 
positively than the majority of items. These included both 
freshmen and sophomore responses related to frequency of CCP- 
•ponsored cultural activities (#18) and the number of quiet study 
places on-campus (#20). 

Another pattern associated with Figure 3 data is the 
overwhelming frequency of freshmen rating, that exceed sophomore 
ratings. This occurred for 19 of the 21 items. Exceptions to 
this trend were Item #12, related to the helpfulness of CCP 
counseling services and item #14, which concerns the quality of 
Inforaation and guidance needed to transfer from CCP. 
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Although freshaen,' sophomore difference*! were not great, the 
fact thdt freshmen were more satisfied than sophomores in almost 
every case supports the notion that CCP may do a better job of 
providing appropriate support services for students who are new 
,to the College. Because of the retention patterns at CCP, a much 
smaller proportion of students in any one fceoester are classified 
as sophomores. In Spring 1986, for example, 633: of the on-caicpus 
enrollments were classified as frsshmen, while 37Z were 
sophomores. It is possible that the emphasis in support services 
toward freshmen students may contribute to the lack of retention 
of students into their sophomore year. 

Registration procedures (#3> and availability of courses 
(#«) were the areas associated with greatest f re shmen/ sophomore 
differences in ratings. Perhaps sophomores were reacting to 
walk-in registration procedures and the lack of availability of 
upper-level courses when responding to these items. Advising and 
registration services for sophomore students may warrant further 
evaluation to see if improved support services for sophomore 
students can be provided. 

Student activities, in general, received the lowest 
satisfaction ratings from both freshmen and rophomores. Academic 
factors received the highest satisfaction ratings by both groups. 

It should be stressed once again that Figure 3 inforaation 
supports the notion that students were satisfieo with their CCP 
experiences and that differences represent shades of satisfaction 
rather than dissatisfaction. The information may provide some 
indications of where the College might do a better Job of 
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designing administrative procedures and providing academic and 
student services that are sensitive to student needs. 

Student Service U«ag e 
Students were asked about their knowledge and use of 16 
student services. These services are included in Table 6 along 
with the percentage of overall students who did nor. know about 
whe service. 

TABLE 6 

Percentage of Respondents Vho Here Unaware of Student Service 



Service 



Center on Disability 

Personal Counseling 

Health Career Services 

Career Planning 

Job Placenent 

Student Activities 

Food Services - Vending Machines 

Recreational/Athletic Programs 

Acadenic and Career Counseling 

Library Facilities and Services 

Tutoring (Learning Lab) 

Finsncial Aid 

Acadcaic Advising 

Parking Facilities 

Food Services - Cafeteria 

Bookstore 



t of Respondents 
Unaware of Service 

42.7 

36.1 

24.9 

20.2 

13.4 

12.0 

10.7 

9.8 

8. 1 

4.2 

3.9 

2.4 

1.9 

1.9 

1.5 
0.7 
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There was a high recognition anong survey respondents of 
■ost of the listed services. Virtually all of the students were 
aware of the Bookstore, Food Services, Academic Advising, 
Financial Aid, ERC and Tutoring Services. 

Figures 4 through 18 indicate the overall level of usage 
••sociated With each of the services and the percentage of 
Mtisfied and unsatisfied freshaen und sophomores. 

The bookstore, library facilities, food services, academic 
advising, financial aid and tutoring services were used by at 
least half of the survey respondents. Very small numbers of 
survey respondents used the disability center, personal 
counseling, career planning, health care. Job placement, athletic 
•nd student activity services. 

There are several types of services that appear to be 
legitimate avenues towards the achievement of student goals. For 
example, career planning and academic career counseling would 
help students' progress in many of the Job-related goal areas. 
It is therefore surprising that so few of the respondents used 
career planning or academic career counseling services given the 
high-level of interest associated with job-rel#ted goals. 

Likewise, the level of involvement in student activities and 
lecrestional programs is not consistent with the level of student 
social goal expectations. 

The data suggests that the institution should place aore 
•■phasls on Identifying the enrollment goals that Individual 
students have end Insuring students' understandings of the 
•▼•liable College services thst would relate directly to their 
objectives. 



20 



Patterns of satisfaction shown In Figures A through 18 
(Appendix A) parallel the Information In Figure 3. Overall, the 
students who used these services were pleased with the quality, 
freshmen slightly more so than sophomores In most case-. 

Lesser levels of satisfaction were associated with job 
placement, food services, parking facilities, financial aid and 
academic career counseling. 

Virtually, every student who used the ERC, the Center for 
Disability, Personal Counseling, and Tutoring was satisfied with 
these services. 

Services with the largest freshmen/sophomore differences 
were parking facilities, financial aid, academic and career 
counseling, food sarvldes and student activities* 



Conclusion s 

This study substantiates much that we already know about our 
on-campus students, either tbrough our independent observations 
previous student surveys* They are extremely heterogeneous, not 
only demographlcally, but also In terms of degree aspirations and 
expectations for growth. 

Students are hopeful that CCP will provide them with 
opportunities to grow In a wide variety ct ways, In both 
traditional (development of career*related or transfer skills) 
and non*t radltlonal areas (personal and social skills). 

In general, freshmen/sophomore goal expectations are more 
similar than dissimilar constituting a balanced blend of 
academic, personal, social and economic expectations* 
Sophomores, for the most part, had fewer expectations than 
freshmen, possibly due to the achievement of goals over time* 

If differences in f re shmen/ sophomore levels of goal 
achievement can be used as measures of institutional 
effectiveness, it appears that areas of greatest effectiveness 
from the students perspective are the Improvement of socio- 
economic status, the chances for raise or promotion, development 
of clearer career goals, transfer, meeting new people, 
development of self *conf Idence and independence. 

Areas in which effectiveness is unclear Ini iude the ability 
to critically evaluate, understanding the community in which they 
live, interpersonal skills, intellectual curiosity, and active 
participation in community activities. These were all areas of 
student interest; hovaver, f raahman/aophomore achievement 
patterns vert inconsistant «rith the concept of student gain. 
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In general, students appear to be satisfied with the overall 
quality of academic and support services at the College. Higher 
levels of freshmen satisfaction over most surveyed areas seems to 
indicate the College is more effective in meeting the needs of 
students who have been here for shorter periods of time. 

Student service usage patterns are not entirely consistent 
with student goal expectations. In some cases, the level of 
student service usage in an area that would seem to be conducive 
to student growth in a particular goal area appears to be 
disproportionately low when compared to student expectations for 
growth in that area. More of an effort should be made to assist 
students in identifying appropriate services that would encourage 
achievement in areas of interest. 
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Introduction 



This report is a companion piece to Institutional Research 
Report #37 entitled "Current Student Assessment of Goal 
nSe*-'"*"' Academic and Student Support Services - Sprir,, 

The £:udy involved a range of issues. As a result, the 
enclosed tables contain a large amount of information. Current 
students vere asked to respond to a number of questions related 
iLVl f°*^* for enrolling at the College, their progress on 
tnose goals, and their assessment of the support provided by CCP 
in and out of the classroom toward the achievement of their 
goals. The results have been presented in two ways: on the 
basis of students' reported race/ethnic backgrounds (White. 
Black, Hispanic or Asian) and, on the basis of the program 
cluster into which the student was enrolled. Programs for the 
purposes of this study were -lustered into five categories: 
Transfer, General Studies, Business, Allied Health, and career 
programs other than Business or Allied Health. The data cl-arly 
demonstrate that the experiences and goal accomplishments of 
students in the various ethnic and program clusters vary. For 
both breakdowns, sophomore students (earned 25 credits or more) 
were separated from freshmen students. 

The white student experience at CCP is different from the 
minority student experience, both in terms of reasons for 
enrollJng and in terms of goals which are accomplished. Current 
oinority student initiatives should consider the differences 
apparent in this data. Similarly, students in various program 
clusters appear to value different goals and accomplish different 
goals. Individuals responsible for program planning and 
evaluation within one of the program clusters need to assess this 
data to ee whether or not the student goal accomplishments and 
the student assessments of their reasons for enrolling at the 
College are consistent with .hose intended for the program area, 
ir presenting the data, an attempt to highlight some of the key 
differences among various subpopulat ion s in the data has been 
made. However, there are other relationships not highlighted 
Which may be of mere importance to some readers. Because of the 
wide range of data elements that are included in the following 
tables, ve would urge the reader to identify a few key areas of 
concern, e.g., general education issues, and look at those 
responses which relate to that aspect of the student's 
developnent . 

The Office of Institutional Research will work with staff 
Who .ay be ii»teceft«d^in presenting the data in a different 
fashion or looTHng.'at cVe results along different dimensions than 
were presented In the following tables. 

The data in this report ,fcre analyzed using the same 
approach a. reported in I.R. Report #37. The methodological 
details of the study are not repeated. If interested in details 
Rep ^'#37 ^''^ 1« referred to pages four through seven 



41 



Part I 

Besponse to the Current Student Survey 
by Race/Ethnic Subgroup 



Freshae n Expectations 

studentrwh\'%n^^^jre°f/Je:ertJr;; iirr.i -"/^^^-^ - 

responses ir: ^:::^ on" sL^u "sa:;. e^s' ^iii^iir' 
m'L^^^ir;: Lro%"c"e"d\t"re"^^^^\"^^''^"'^ "-^^ • 

sample was IbOllOfntl^.r.^'^ ^^^'^ freshmen In the 

21. S for AsL;": "'''^ freshmen. 18.5 for Hlspanlcs. and 

The following are the most obvious trends In this data: 

^"^^^'^ * ^^^^ ^^^el of importance to 
most of the goals (#1-10, #13-22). porcance to 



Asian students have a narrower focus than the other 

VaTiTclT'"' k'''^ principally Interested n 

taking courses that will transfer to another college 

ullsTntr ''''''' ^" 



openness to, ne. 



- Hispanic and 
career go-ils 
f re shnen . 



Black freshmen attach greater importance to 
C#l through #6) than White and Asian 



most of the objectives^ 



reducing d%pf„d.„'«"o"%t"" p«p"";,!r'° 



ERIC 



42 



GOALS 



% of 

Responses 
0 To 



!• Diaeovtr Jolia im iHiich I alght hm tntaresCed 
2. frmpBf for a nw Job 

Im^TWf kiioir«jdi« and aklUa ncadad 
(or mf cur rone Job 

tarrovo mf ehaiictta for a raita or pro«otlon 
at mf currant Job 
taprovo mf aocio-ocono«ic aCatua 
Davalop a eUarar idaa of mf caraor goal a 
and plana 



3. 



10. 

II. 



IS. 
16. 
17. 



21. 
22. 



!• Tako couraaa that will cranafar to another 
col logo 

a. Stndr nav and dlf farant aubjacta 
f. Strangehan my baai« akilla, auch aa 
raading or Mtk 
Incraaao mf aalf-eonfidanca 
Radnca mif dapandanca on othar 
12. Naat nav and Intaraating paopla 
II. Iroadan my nndarataading of mf 
coMHiitr/world 

Davalop cha ability to critically 
avalaaca idana 

Davalop a aanaa of aalf->ralianca 
and aalf-diaciplina 
Davalop akilla in axpraaalng ayaalf 
orally and in writing 
Davalop an intaraat in» or opannaaa to, 
nav idaa a 

18. Oavalop a daarar or battar undaratanding 
of Mfaalf aa a paraon (ay intaraata, 
talanta» valuaa) 

Oavalop iiicarparaonal akilla, and tha 
ability to ralata to othara 
20t Dtvalop intallactual cnrioaity 

rrapara for activa participation in 
coamnity activitiaa 
Prapara for continuad paraonal and 
intallactual growth aftar collaga 

I - Hack V - Whlta A - Aalan II - Htapanlc" 

ERJC 43 



20 



A- 
A- 



rigura I 
Thcaa Goal a Arc 
Inportant to Me At 

Ttila Tine 

FRESHMEN KESFONSES 
30 40 50 60 



A- 
A- 
A- 
WA- 



-B — 



-WB- 

—II 



H-WB 
W— B 



A— W 



AM" 
-A 
BU 



/— B- 



-BA— 
-WA— 



;o 



WA— 



B- 



-BH 
-Bl| 

— H 

— H 



-H 
BH 



— H 



-H 
-H 



— H 
— H 



-Bll 



80 



90 100 



Overall X 
of ReapCiidcnta 

1. 57.8 

2. 60.1 

3. A2.2 

4. 22.2 

5. 46.; 

6. 66.7 



7. 

8. 

9. 

10. 
11. 
12. 
13. 

14. 

15. 

16. 

17. 

18. 

19. 

20. 
21. 

22. 



60.0 

40.0 
24.4 

55.6 
44.4 
44.4 
42.2 

46.7 

48.9 

40.0 

42.2 

48.9 

42.2 

40.0 
40.0 

60.0 



44 



'reah.en/. Sopho.or. Achleve..nf 

-pore. .ep„...i, ,or'M".rr;<, W^^JJ!'"-"' - 
folio.!""' '"""""8 difference. .lthl„ 

- Black and white sophomore 

achlevenent than fr-!? f*^'*^*^"'* reported more 

career - ' r J^^^.i ^ '-raiLm. "r'.JJ'.r J^J ! 

■ "p^oio'^rjinr-.i^SeJi'/enr^.-e-r— 

economic status (#5) ^nH T , i»provement of socio- 
goals and pllns (lej. <*«v«loP»ent of clearer career 

- White freshmen/ sophomore students registered th. i 
differences in taking courses for trfnsJer?#7? 

an^-p%"f,i--:r^- ^ ^{^^ .3), 

■ iirWsi f^^"^:e^^":o^h^^^^%^?L^::"---''• 

respondents *,ere associated iffS d f 

m, or openness to/L„ idear fJin H f" interest 

understanding of self (#18) in!!^'/^''^^°P*'*« " clearer 
(#10), reducing deDendPni ' ^"""«*"8 self-confidence 
/, ^<:uucxng aependence on other DeoDl<i (§\\\ 

developing intellectual curiosity (#2^). ^' ^"'^ 

Among Black studentfi l^m^of 

With preparing forcinJinSed „ associated 

growth a?ter college JJJjr J"'**"!' ^"^ Intellectual 

(*'I9), meeting new and inr* """g'^'^ning basic skills 

increising se"f f !::„?i"d'eic":\'jr5;:« ''"'''^ 
" fi::e r^^^'?e^"^^°''rt^'^^e"^"^""^"^ 

of strengthening^^ic sLllS JJar'' ^'^f'" '^'^ 
Interesting people (i^r JL f ""'ing new and 

criticall/ev'aJSiL'fie ; H ^'J^fplJf 

personal and intellectual Vrl^Jrl ^"^^'^"8 continued 
improving .ocio-eco^oii" 'sfi:: "3"^J««^('22). 

Clearer idea of career goal, and^li's "Jej!'''""'"* " 

' ^«^^'rth^^°^^^^^'^^„^^^^'^ -Hite student, were 

transfer credit (#75 pJeDJif!rr"" 
l-proving skills for'/ ■ Jo'> (#2), 

r BK.AJ.J.S tor a current loh ( §'i\ a , 

interest in, .nd openness to, new ideas'fJ?7) T"^"^ 
• better understanding of self (*y\V i i^' <*«>'«loping 
intellectual curiosity (#20) ^' developing 
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Among black students, sophomores reoorted less 
of seirn^S?''; '"t'T" 'leveloplng an understanding 
to niw J! ^" interest in. and openness 

Reliance ?n5)! ''^' developing a sense of self- 

White sophotDore students reported less acnievement than 
freshmen in preparation for active participation in 
community activities i»2l). 



Sophoaore Achteyeaent 

four cf*!"'* * contains sophomore ratings of achievement for all 
four student subgroups. The median number of credits earned for 
Black sophomores in the sample was 47.5, 40.0 for White 
sophomores. 53.0 for Asians, and 57.0 f^r Hispanlcs. 

- White sophomores reported greatest achievement in 
preparing for transfer (#7). meeting new people (#12) 

- Black sophomores were most successful in preparing to 

ransfer (#7 . meeting new people (#12). developing 
Interpersonal skills (#19). preparing f^r continue? 
personal growth (#22), and communication skills (#16). 

' otJIr^i;h^r^" sophomores reported less achievement than 
other ethnic groups. Their greatest self-reported 

::if!:o"fr::nie" [Jro-- °^ '"-^^^ ^-"-^-^ 

- Career objectives (#2.3,4.6) were areas of greatest 
Hispanic sophomore achievement in traditional goal 
categories. In addition, they reported a greaf deal of 
progress in the following per sonal/ social goarare.s- 
increasing self-confidence (#10). developing se?f" 

re ance (#15). developing an openness to nfw ideas 
(#18) <leveloPing a clearer understanding of self 
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Assessaent of Services 



service's!"" ' ' ""'^"^ °^ - variety of CCP 

" service; L'ehert"ha" "J ' academic and student 

services higher than sophomores. This trend was more 
consistent among white student responses. 

" ?iaf w^Ite"'!:"/"^ students were more satisfied 

tnan white students over most of the 21 items. 

" n««?M' f"^^^'J" ('^5 through #18) were the least 
positively rated items by both student groups. 

" ^^i;^^^"Pj°»°" «'«dents also gave lower ratings to 
registration and admission procedures (#1 »„h i 

availability (#3). oceaures ^fi, fi2) and class 

- Academic factors (#10. #11) received highest ratines 
across groups of students. ratings 

- "JiJ^/'^hmen and sophomores assessed their academic 
training prior to CCP (#20) as less adequate than black 
freshmen and sophomores. DiacK 



r.7 



u 



1. 

2. 
S. 



to. 



II. 



12. 
13. 



U. 



19. 
U. 
17. 
If. 
If. 



at. 



noMt ^ 

PU«M iii4U«c« ch« 4«fr«« CO which foii 
Agrm or 4lm%tm ^ch Mch of cba 
(oliovlMf iCocoMnct 



White 

I f9m4 Mai ••ion ^roco4iiro« OCf 
•cralfhcfonwr^ m4 oaif co follow, 
loglocrociott froco4«r«o ac OCf oro «oil 
piMMM4 Mi4 noil orioaiMd. 



snoNaT 



SCAU 



Nooc of CM elaoo«0 I mo4 Co coko gro 
•lfof«4 4C clMO ohofl I OB o^lo CO coko 



I m oocioflo4 olck CIm wlocr of eonroto 
offorotf oc CCP. 

My oco4oaic oOvloor Imo ImIM n co 
choooi AOprofrloco oooroof. 



I rocol«o4 on ooo^co orloocacloo 

CO OCT't locUlcloo mi oorvlcoo. 

OCT tfooo o food Jok of roUfiaf Inforaocloii 

oo oorvleoo ootf occUlcloo Co ocodonco. 



My rosfocc f«r oi._ or orrorol focolcy 
MoOoro oC OCP lioo Wai o ^oiclvo 
iapocc iB orflof at co cooclooo oy 
o^oeacloo Imco. 

I m oiCloCM «lch dM ^Icy of 

UocnwcioB oc OCT. 

Oioorolly, ay laacmccoro aro avoll* 

akio 1^ I «oo4 thoB oacaitfa of 

ciooo. 

My laocmecoro croac at «lch roofocc. 



Hm coaaoiilai oorvleoo of foro4 ac 
CCf iMvo kooa iMlMoi Co aa. 
I m focnag CUB uC^raaclOB ob^ 
fiil4anco I m%4 Co ffHf co craaafor 
CO a fo«r*yoar eoiiaio. 
I aa rocolvlaf cIm taoifcayco I fioo4 
CO dovBlof aa iiatfortcaad&af of cho 
jok Borkoc aa4 ofcakilih earoor 
gooio. 



OCT ofloro a aa u gii variacy U oxcra* 

cvrrlCBi^r acdvlcUa. 

I fr a^ B a i k iy oeeoatf OCr-fpaaaorod oacoral 



I as lavBloBd IB aacincUa as I 

«M14 likB CO ba. 

IkarB «ro BBaofH ^iaaoo co |o ob caapao 
^MB I «BBC a ^iac fiaaa co aCB^y. 
ftara aro a^ n aaco pirn^B ac OCP for 
Bt tm raiBB mi booc bICIi ay f rloBtfo. 



My • B BiaB t c eralBiaf ^ior co oaroiiiag 
at OCT a<afBatoiy p npmt^i m for cIm 
la of By oarraae caaraao. 



UamiBf iB» aarvUof iMvo M^otf aa 
€• mttmmi 1b af caaraao. 



r.8 



m m 



a m 



h(MU 
2 



3 



sntuNaY 

4 



OF 



-0 



IBS] 
@H9 



(B — E3 



0+0 

i 



1. 

2. 

3. 
4. 

6. 



f icwe 

rUaM indlcaca the dtgrce Cq vhlch you 
agr«« or dlufrco utth each ol cho 
foUovtng tCaCOMnts 



Bladi scAi-^ 

I found adaiaalon procaduraa ac CCF 
tcralgticlorvard and •••y to follow, 
loglocroclon proctduroo ac CCP tro w«U 
flaiiMd and ««oll orgonlsod. 



Nooc of Clio elooMf I Mod CO toko art 
ollorod ac claoa whon I aa abla Co cako 
Cho*. 

I m " clallod victi clio ^arlacr of eourooa 
ollartd ac CCT* 

Ny aeadasic adviaor haa halpod aa co 
ehooaa appropriaca co«ra«a. 



I raeaivod an ado^«aca orlancadon 
CO CCF'a laciliciaa and aarvleaa. 
CCP dooa a good job ot ralaylag InforMClon 
oa oarvieoa and accUicloa co aitodanca. 



10. 
11. 

12. 
13. 

14. 



19. 
16. 

ir. 
li. 

19. 



21. 



Ity rotpoec lor ooo or aavaral faculcf 
•••bora ac CCP haa liad a poaldvo 
ISMCC in urging m co eondnuo ay 
•ducadoo hara. 

I aa aadaliod vich ch« ^llcy of 

inacmcdon ac CCP. 

Gtnorallf, ay inacruecora arc avail- 

abla vhon I nood choa oacaida of 

elaaa. 

Hy laacmecora craac aa vlcli raapccc. 



1h« eoottaoliag aarrieaa offarod ac 

CCP hava b«on holpfol co aa. 

I •■ gacdng cho iaforaadon and 

guidaiiea I naod Co prapora co cranafar 

CO a four-yaar colltga. 

I aa raeaiving cba aaaitcanca I noad 

*o dovolop an uadaracanding of cho 

Job aarMc and oKabliah earaor 

goal a. 



CCP offara o n oagh viriocy in axcra- 

carricttlar accividaa. 

t fro^aoncly accand CCP*apoaaMrad ealcarol 

prograaa* 

t m invol^od io CMpaa acdvicloa aa I 
vMld Ilk* CO ba. 

1li«r« ar« ofioagii placaa Co go oa eaapaa 
i^a I waac a ^iac piaca Co actidy. 
1k«r« aro ado^vaca plaeoa ac CCP for 
m f fiOM Md oaoc vlcli ay fdanda. 



Ny aeadoaie craining prior co oarolling 
•c CCP ado^aacoly pr«Mrod aa for cho 
dOMado of mj earraac €o«ra«a. 



Uarniag Ub aarrie«i bavo bolp«d 
%• Mceaod ia ay eoaraaa. 



swoHaY 



2 



r.9 



OlSkOLtt 
3 



4 



I 1 ' 1 1 1 1 1 1 r 1 1 


III! 

FS 


1 1 t i 


1 I 1 l" 


1. 


F 


fi 




2. 


F~S 






3. 


ES 






4. 

3. 


F— 


s 


• 


6. 


FS 

f 






7. 

9. 
9. 


F-S 






10. 


S-F 






11. 


F— £ 






12. 


F-S 
f 






13. 
14. 


F-S 


FS 

f 




13. 

ih 
i«. 

17. 

18. 


F— ; 






19. 


- SF 






-HI. 


s-r 






21. 



13 



Part II 

Response to the Current Stadeat, Snrvey 
by Prograa Subpopulatlon 8 

Freshaen B«pectatloo8 

Figure 7 shows the level of freshmen interest in the 
enrollment goals Included in the study. Freshmen were defined as 
students who completed less than 25 credits at the time of the 
survey. Since so few of the Allied Health students enter these 
programs directly, none of the Allied Health students in the 
sample met this criterion. Allied Health freshmen responses are 
therefore absent from this figure. Of the remaining curricular 
groups sampled, Transf er^f re shmen had earned the most credit 
hours (median - 24.0), followed by Career freshmen (median - 
22.5). Both General Studies and Business freshmen had median 
credits of 15.0. 

- Business freshmen were most iiitereated in career-related 
objectives (#1 through 6), and the least interested of 
the groups in transfer (#7) and per sonal/ social 
objectives, with the exception of developing a better 
understanding of self (#18). 

- Career (Non-Business, Non-Allied Health) freshmen were 
most distinct from other students in their interest in 
developing an openness to new ideas (#17). Other areas 
of interest for these students were the development of 
clearer career goalr (#6), transfer (#7), preparation 
for a new job (#2), discovering jobs of interest (#1), 
increasing self-confidence (#10), and understanding 
their community (#13). 

- Transfer students were set apart from other students by 
their interest in preparing for continued intellectual 
growth (#22), transfer (#71, discovering Jobs (#1), and 
developing the ability to critically evaluate ideas 
*#14). 

General Studies students were less interested than the 
other groups in career-related objectives, other than 
improving their socio-economic status (#5). Increasing 
self-confidence (#10) was most important to them, 
followed by an interest in transfer (#7), reducing 
dependence on others (#12), and developing clearer 
career goals (#6). 

Transfer Curricula Include Art, Arts and Sciences, Associate 
in Arts, Associate in Science, Engineering Science, Music and 
Pre-Education . 

Career Curricula (Non-Business; Non-Allied Health) include 
Architectural Technology, Chea. Tech., Construction 
Technology, Early Childhood Education, Electronics 
Engineering, Pire Science, Interpreter Education, Justice, 
Library Technology, Mental Health Social Science. Photography 
and Public Nanageaent. 

O 
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Freshaen/ SophoMore Achleysaent 



The bigg est General Studies sophomore/freshmen 
differences (Figure 8) we^e associated with transfer 
courses (#7), developing communication skills (#16), 
meeting new and Interesting people (#12), Improving 
socio-economic status (#5), and studying new and 
different subjects (#8). 

Sophomores in Business curricula (Figure 9) reported 
considerably more achievement than freshmen In Business 
curricula In preparation for active participation in 
community activities (#21), studying new subjects (#8), 
oreparlng for continued Intellectual growth after 
college (#22), improving knowledge and skills for 
current job (#3), and discovering jobs of interest (#1). 

Sophomores in career curricula (Figure 10). other than 
Business or Allied Health, reported greater achievement 
than f re shmen in these curricula in improving socio- 
economic status (#5), preparing for a new job (#2), and 
improving knowledge and skills needed for current Job 



The biggest Transfer sophomore/ f re shmen differences 
(Figure 11) were associated with improving chances for a 
raise or promotion (#4) and Improving socio-economic 
statu s ( #3 ) • 



General Studies sophomores reported greater achievement 
than General Studies freshmen over all areas of student 
objectives except for preparing for a new job (#2). 

Freshmen Business students reported greater achievement 
than sophomores in one traditional goal area, preparing 
for a new job (#2), and in four ncn-t radi t ional areas: 
developing skills in expressing myself orally and in 
writing (#16), an interest in new ideas (#17), a better 
understanding of self (#18), and ln,.ellectual curiosity 
(#20). 



ERLC 



Sophomore transfer achievement exceeded freshmen 
achievement in only nwo traditional goals areas: 
improving socio-economic status (#5) and improving 
chances for a raise or promotion (#4), and in only four 
personal/ social areas: developing sel f -di scipl ine 
(#15), increasing self-confidence (#10), studying new 
subjects (#8), and strengthening basic skills (#9). 

Sophomores in career curricula other than Allied Health 
or Business achieved more than their freshmen cohorts in 
only two personal social goal areas: strengthening 
basic skills (#9) and preparing for ^^ntinued 
intellectual growth (#22). They also reported greater 
achievement in the areas of transfer preparation (#7), 
discovering jobs of interest (#1), and developing 
clearer ideas of career goals (#6). 
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General Studies sophomores had a median 



Allied Health sophomores reported more overall 
achievement in career-related areas (#2, #3, #4, #6) 
than other sophomore cohorts. They also reported more 
achievement over a variety of per sonal/ social objective 
including meeting new people (#12), developing self- 
discipline (#15), developing a better understanding of 
self (#18), developing an openness to new ideas (#19), 
and increasing self-confidence (#10). 

General Studies and Transfer sophomores reported much 
greater achievement In preparing for transfer than the 
other sophomore cohorts. They also reported more 
progress in studying new subjects (#8) and discovering 
jobs of interest (#1). 

General Studies sophomores also reported greater 
progress than other sophomores in developing 
communication skills (#16) and developing interpersonal 
skills (#17). 

Career (Non-Business, Nrn-Allied Health) sophomores 
reported greater progress in preparing for continued 
intellectual growth (#22) and developing Intellectual 
curiosity (#20). 

Business and General Studies sophomores were similar in 
their development of the ability to criticallv evaluate 
ideas (#14). 
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Assessment of Services. 



Overall, Allied Health sophomores were less satisfied 
with most services than all other sophomore cohorts 
(Figure 13). Areas of greatest dissatisfaction were 
attendance at CCP cultural programs (#16) and the 
availability of quiet stray places (#18). They were the 
least pleased of the curricular groups with the 
arailability of their Instructors (#10) and the 
respectful treatment they receive from their instructors 



There was little difference in General Studies freshmen 
and sophomore ratings (Figure 14). Lowest ratings for 
both student groups were associated with attendance at 
CCP cultural events (#16) and involvement In campus 
activities (#17). Sophomores were most (.leased with 
Admissions procedures (#1). Both freshmen and 
sophomores were pleased with the availability of their 
instructors (#10) and support related to transfer nreds 
(#1 J). 

As a group. Business students were the most satisfied of 
the curricular cohorts over the full range ol listed 
services (Figure 15). There was very little difference 
in Business freshmen and sophomore ratings. Areas of 
greatest and least satisfaction were the same as those 
reported by Allied Health students. 

Transfer and sophomore ratings were the most dissimilar 
of the curricular cohorts (Figure 16). In most cases, 
sophomores rated the services lower than freshmen. 
Areas of greatest difference were information 
transmission (#7), registration procedures (#2), 
understanding the job market (#14), attendance at 
cultural events (#16), availability of classes (#3), 
Admissions procedures (#1), and availabiiicy of places 
to relax and socialize (#19). 

Career freshmen and sophomore students were equally 
dissatisfied with their involvement in campus activities 
.#17) and attendance at CCP cultural events (#16) 
(Figure 17). Freshmen were extremely satisfied with 
respect from faculty members (#8, #11) and information 
transmission (#7). Sophomore Career students were most 
satisfied with instructor respect (#11) and a^'ailabil ity 
(#!0) and Learning Lab services (#21). 
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